voice frustrates you, as does the choppy organization of the sentences and the unusual and uneven word choice. This student obviously used a thesaurus to replace different words from an encyclopedia since many of the new words are incorrect choices. This paper also scores low, and you are surprised to find out it belongs to your top writer.
After two hours of grading, the papers don't get any better. You think maybe it's because you didn't teach them how to use voice well enough. But then you remember that their narratives and short stories were full of voice. You can't chalk it up to having forced topics because each student got to choose something she or he was interested in. You just can't shake how bad these papers are, and you don't know how on earth you're going to read fifty more extended five-paragraph essays that basically rephrase or plagiarize an encyclopedia or website.
A. This is my worst nightmare. Please end my misery now B. I've been there, sister, and I'd like to avoid the situation at all costs. C. This isn't so bad. Besides, students need to write a research paper. D. This is what I live for! Now I can use those 500 red pens I bought at Staples! If you chose either "A" or "B" for both selections, you probably agree with me when I say that the traditional research paper no longer fits in an educational world emphasizing Best Practices. The process is relatively mindless: students pull some facts from a source and plug them into the extended-five-paragraph format, which is the equivalent of rewriting the information in its original format. The whole process becomes an enormous "busywork" assignment because students merely transfer facts from the encyclopedia to note cards, from note cards to an outline, from outline to a draft, and from draft to the final copy. Many don't even bother to put the information in their own words, keeping a source's original sentences and substituting a few larger words from a thesaurus here and there.
I think much of the problem is that the traditional research paper format doesn't relate to what we cover in our literature-based classrooms. After all, how many research reports or formal essays do we read as a class? In my classes, rarely do we read anything formatted like an impersonal formal essay, with the thesis at the end of the first paragraph, 69
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followed by the three points and a conclusion that restates the thesis. In fact, the only time I encounter formal essay writing is in my graduate classes; I don't see it at all in my everyday reading. Because the traditional research paper follows this unfamiliar format, students don't place any value in the assignment-and I can't blame them. What we teachers need to decide, then, is whether the purpose of the research writing is to teach the format of the formal research paper or how to use research in writing. Personally, I believe the latter is much more important.
I'm not suggesting that we throw out research connect it, draw it, weigh it, manipulate it metaphorically, they need to grab ideas by the throat and demand that they make sense" (114).
As a teacher, I don't want my students to merely memorize their research; I want them to analyze it and synthesize it. I don't care if they can rewrite an encyclopedia word-for-word on a piece of paper. I want them to use their brains and wrestle with their research until it becomes a part ofthem.
My main goal as an English teacher is to help my students develop into better writers, and I find that the traditional research paper contradicts all that I teach and believe about writing. The impersonal format breeds voiceless regurgitation of facts. The objectivity of the assignment kills voice and stifles creativity. I want to hear my students' voices in their writing, and I want to see them using skills and genres that we've covered throughout the year. I don't teach students how to analyze and use suspense, dialogue, figurative language, characterization, and free verse just to abandon the skills once a unit is over. If I expect my students to develop these writing and analytical skills, then I need to offer more opportunities to use them, something that the traditional research paper format does not do. Therefore, in my American literature course, I have exchanged the old language Arts Journal of Michigan research assignment for a more functional one: the multi genre research paper.
I have found that Tom Romano's multi-genre paper works wonders as a replacement for the traditional research paper. The multi-genre paper is a complex, multilayered, multivoiced blend of genres, each revealing information about [a] topic, each self contained, making a point of its own, unconnected to other genres by conventional transitional device (Blending 4).
In my classroom, each student must research an American author, a task that includes finding biographical information and reading a book by the author, and write a project that includes the following parts: a preface; a review for the book the student read; an annotated bibliography; a non-textual piece; and four to six genres of the student's choice, all tied together by a recurring image or theme. In the multi-genre research project, students use the information gathered from their research and the books they read to create snippets of their authors' lives.
Romano's multi-genre paper makes students craft their research in their own words, through multiple viewpoints and different genres. It requires higher-order thinking because students must create original pieces, which in tum eliminates the opportunity to plagiarize their sources. Students must make their writing and learning distinctly their own. They are expected to use voice and unity, as well as experiment with audience, point of view, and other literary devices that we cover throughout the year. Most importantly, the unique format asks students to go beyond the comfortable realm of voiceless, formulaic writing and asks them to put themselves on the line. This makes both writing and learning more challenging, more interesting, and more meaningful, in addition to acknowledging "that there are many ways to see the world, many ways to show others what we see" (Romano Writing, 130 circumstance, as well as logic and outcome. Writing in many genres helps minds learn to do that" (57). We need to help our students think in both the objective and subjective worlds as they research and write in order to help them become creative problem-solvers.
My students have loved the multi-genre research paper. One student told me that "this is the most exciting and fun report 1 have ever done." Another student complained that he had never worked so hard on a paper before in his life-rand that he was thrilled with the results. He is now an avid reader of Charles Baxter (the author he researched) and continues to seek out information about his author's life. A female student hoped she would get another chance to write a multi-genre paper during the next school year, and one of her classmates said he really appreciated being able to use his research in a "more creative and way more interesting" format. Another student told me that she felt she "finally understood how to condense [her] writing and use details in poetry." Those comments, along with over half of my students urging me to convert other teachers to this type of research writing, were very reassuring.
Do not think for a moment that 1 didn't have students who disliked the project. There were a number of students who disagreed with research writing in general, regardless of the format. 1 also had a few students wish they could have written the traditional research report. One student explained that she preferred traditional papers because she didn't have to go back and think about the things we learned earlier in the year. Another specifically said, "I wish we wrote regular research papers. This paper made me think too hard, and 1 don't usually think much when 1 write research reports." To me, these comments, in addition to the amazing work they turned in as their final projects, validate the multi-genre paper: students are thinking, creating from research, becoming better writers, and taking ownership and pride in their work.
What more could a teacher want? post-secondary examples of multi-genre papers that can be shown to students as models. The nice thing about Romano's book is that his clear instructions and examples read more like a story than an educational text. The chapters correlate to different parts of the project, making it easy to quickly review a section before teaching it.
Switching to this style of reporting has made the research assignment much more worthwhile and valuable than the traditional format. 1 reap the benefits because 1 read sixty original projects in sixty different formats, all showcasing different aspects of authors' lives. Between genre choice and different perspectives of a person's life, even multiple research projects on one author are ever alike. Students, however, have the better end of the deal. They create the layout of their report, so they can incorporate genres that emphasize their writing strengths or they can experiment with genres they've he obviously did a lot of research and found some always wanted to try. They evaluate their research and choose those sections that are most interesting, rather than trying to rehash everything they know about an author. They also take a more active role in their learning by asking questions about genre, style, punctuation, and grammar when they are ready to learn it and use it.
If you aren't convinced that the multi-genre project is for you, let me share just one more scenario with you. Again, circle the reaction that is closest to yours. 
